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Issue 26 of the magazine ELISAVA Temes de Disseny which 
deals with the university teaching of Design, is published 
at a key moment, coinciding with the development of the 
ﬁrst degrees in Design, in Engineering in Industrial Design 
and in Building Engineering, programmes completely in 
tune with the transformation in teaching caused by the 
European Space of Higher Education. Therefore, to contrib-
ute to this time of historical change and the full recogni-
tion of our studies within the university framework, the 
magazine has invited people from different places (United 
States, Australia, Italy, Canada, India, Colombia, Hungary, 
the Netherlands and Barcelona) and different proﬁles to 
shares their experiences in teaching this discipline. In 1991 
ELISAVA TdD also dedicated its 6th issue to design pedagogy 
and at that time too there was an obvious need to integrate 
design teaching with the cultural and social experiences of 
the moment. In fact, it is typical of the educational system to 
live permanently in a feeling of change and rationalisation of 
the educational models adapted to the new subjects. What’s 
more, in the early sixties the ELISAVA foundation, inspired 
in the referents of the Ulm School, joined in a wish to open 
up and free thought in times of dictatorship, and it therefore 
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became a platform of reﬂection and discussion on which an 
innovative educational project was built. The conﬁguration of 
the later study plans gave great importance to establishing 
the priority of a social commitment and the wish to offer pu-
pils a comprehensive education based on the active develop-
ment of the student as a basic premise to a good training. 
The current university teaching discourse is therefore 
nothing new to design, Bologna states that the teacher’s 
aim is to motivate the pupil to take full responsibility in 
resolving the problem. The teaching methods in design have 
always had a practical, reﬂexive focus, but what is new is 
the development of such a planned, extensive pedagogical 
change as that of the European Space of Higher Education; 
a new context that promotes a review of the study plans and 
therefore once more encourages the permanent need to 
understand the complexity of functions achieved in design in 
present society in order to build a contemporary educational 
curriculum. In fact, the different articles in this issue of the 
magazine present different pedagogical spaces, reﬂections, 
experiences and proposals that foster exchange, always in 
the conviction that the discussion on the paths of education 
are open to argument and permanent revision. A series of 
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professional guidelines and conceptions of education trans-
lated into articles that are summarised in the following. But 
we do not want to do this without stressing a fact that might 
seem very obvious, but which we consider important, and 
that is the value and the direct inﬂuence that the view of the 
educator can have on a student’s training, and therefore the 
responsibility that we schools of design have of decidedly 
inﬂuencing daily life.
Margolin, a teacher of great experience and one of the most 
important historians of design, brings up a key subject when 
he insists on the need to suitably draw up the meaning of 
the doctorates in design, just at a time when this discipline 
is playing an ever-growing role in the administration of 
incrasingly complex natural and social surroundings. Melles 
also wished to talk about this when he was invited to take 
part in this issue of the magazine; an author who equally 
casts a critical gaze on the subject, precisely by questioning 
the structure of the professional design doctorate programs 
which have appeared in the past decade in the United 
Kingdom. After arguing that these doctorates combine the 
logic of theoretical research with the practical methodol-
ogy of the project, he warns that this integration might 
cause problems with a rhetorical discourse that lacks the 
necessary depth in a curriculum of this kind. Furthermore, 
Collina, from her speciﬁc experience in university master 
degrees, where ‘know-how’ moves ahead of ‘know-how to 
be’, stakes on non-theoretical research, clearly project-
oriented, aimed not only at resolving problems, but also, and 
above all, at approaching problems, based on consolidated 
instruments, but also on the conviction that the instruments 
have to be reinvented each time, by borrowing them from 
different disciplines in a continuous dialogue. With respect 
to this need to reinvent and integrate methodologies and 
practices from other disciplines, Dunne calls for the inclu-
sion of some elements of design studies in business educa-
tion programmes. An design ‘attitude’ that passes through 
reﬂexive conversation with the situations and problems, as 
the designers do; a design ‘attitude’ capable of making the 
users something more than an object of study and therefore 
making them capable of establishing an intimate process of 
perceptions and sensations with people. He says that in the 
face of social problems of growing complexity, businesses 
have begun to take an interest in designers’ mental process-
es, among which there is precisely user-focused attention.
In another set of texts, a series of educators present their 
pedagogical philosophies and therefore their views of design 
and the role that designers must have in contemporary soci-
ety. These are different conceptions of teaching this disci-
pline, with different objectives but which in all cases question 
the conventional methodologies and offer alternatives that 
show that design makes express discourses of a different 
nature. From his personal experience, Lodaya questions the 
role of design and recognises its potential as a tool of social 
change beyond a profession intended to satisfy the needs 
of industrial production, beyond local-global considerations 
and from the context of a country like India. He argues that 
the school must enable a hybrid version of different creative 
processes and facilitate the development of a community so-
cial awareness. Tamayo reﬂects on the relationship between 
humans beings, nature and technology, and shows us the 
content of a pedagogical space developed in the environ-
ment of the transdisciplinary approach to the phenomenon 
of life. Using experimental workshops, including work with 
biologists and participants in electronics classes in the rural 
medium, critical proposals are generated that question the 
role of the technological product. Tomico presents us with 
a process of participative design, including sessions of joint 
reﬂection between users and designers, where the ethical 
and emotional values are explored of society in order to 
confront different perceptions of reality. He justiﬁes the need 
to bring the analysis of these values into the design proc-
esses, thereby  generating proposals capable of activating 
social change. Szentpéteri, in the context of a post-socialist 
country such as Hungary, still in full transition to capital-
ism, and where the role of design has fallen into a crisis 
of social legitimacy due to industrial decline, calls on the 
young generations of Hungarian designers to act with social 
responsibility to gain a new, ﬁrm legitimacy. To achieve this, 
he precisely calls on the need to introduce research applied 
to design in the new study plans.
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From ELISAVA, Pérez Arnal presents an article on the 
new designers of the technique. He upholds the ﬁgure of 
a design engineer at the service of society, offering his 
knowledge to improve the solutions or even to invent them, 
without forgetting the inherited responsibility towards the 
environment. These are reﬂections made in the context of 
a school where design and design in engineering are highly 
complementary. For ELISAVA, design forms part of an 
established programme and a certain context, more than 
being an independent or projectually free activity. A place 
where projection means the coordination, integration and 
expression of all factors which in one way or another partici-
pate in the process of forming a product. Both the factors 
relative to use and production; where projecting means both 
working in a team and interacting with the different agents 
that take part from a more technical and strategic view-
point in the design process. Under this perspective, design 
is understood as a key point, always in relation to other 
phenomena that can not be examined in isolation but rather 
as a single connected fabric. It is therefore the school’s 
responsibility to go further into the ﬁelds of knowledge 
circumscribed to the process which goes from the creation 
to the production and consumption of design products. But 
also the fact of preparing design professionals to shape 
new products and service that derive from the true needs of 
those who have to use them. It is necessary to tune the logic 
of industry and the economy, while placing the users right in 
the centre of the process. 
We believe that the school must therefore necessarily break 
with the idea of a designer immersed in the routine of his 
profession, who is unaware of the effective social inﬂuence 
of his activity. It is necessary to strengthen the idea of a 
school-workshop, of the school as a place for research and 
exchange of knowledge, of expression and action, with dif-
fering degrees of structure and more or less deﬁned limits, 
in which personal development is encouraged through 
academic and collaborative activities and in an atmosphere 
of open and critical discussion. In this sense, we refer once 
more to the discussion arising around the new educational 
structure inspired in the English model, where on the ﬁrst 
level we have the bachelor’s degree and on a second the 
master’s degree, understood as an advanced professional 
preparation in academia and research. Now more than 
ever, and in the face of the challenges that design poses, 
it is necessary to know how to get the most out of the very 
propositive experience that the project culture offers us and 
be capable of producing knowledge, a knowledge that does 
not remain in the university and which is precisely capable 
of turning into social development.
